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Abstract 

Curriculum is the vehicle through which a country empowers its citizenry with knowledge, 

skills, attitudes and values to individuals and national progress. Kenya since independence 

(1963) realized only one curriculum reform in 1985, the 8.4.4 system of education. The Kenya 

government through Kenya Institute of Curriculum Development formulated Competency Based 

Curriculum (CBC) under 2-6-3-3-3 system and launched by Ministry of Education (MOE) in 

2017 to replace 8.4.4 system. Despite the rollout, CBC implementation has been low in counties 

due to teacher shortage, rejection by civil groups and stakeholders for non-involvement, 

inadequate infrastructure due to high enrolment, absenteeism and drop out. In Mt Elgon Sub 

County, Bungoma County, schools were hard hit with understaffing, infrastructure shortage, 

pupil absenteeism and drop out. This study sought to establish strategies and challenges in CBC 

implementation in Mt Elgon Sub County. Specific objectives were to: find out level of CBC 

implementation, determine strategies to enhance CBC implementation and establish challenges 

faced. Data was collected through interviews, questionnaire, observation and document analysis 

from Curriculum Support Officer, 21 head teachers and 206 teachers. The findings revealed that 

below average level of CBC implementation in 100% of six schools due to acute understaffing, 

lack of stakeholders’ support, human-wildlife conflict and poor physical facilities. Strategies 

included posting of intern and localizing teachers to the area, sensitization of local stakeholders 

to support in classroom construction and finding solutions to wildlife-human conflict. The study 

concluded that the government neglected crucial areas like physical facilities, stakeholder 

involvement and staffing which play a significant role in curriculum implementation. The study 

recommended that MOE/TSC increases its budgetary allocation to aid in classroom construction, 

hiring of more teachers and involving all local stakeholders to address pupil absenteeism and 

drop out issues. 
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Introduction  

The CBC places emphasis on skill development as opposed to knowledge acquisition. Notably, 

skill development requires close supervision from teachers to ascertain that the learner has learnt 

a certain concept or can perform a certain task. According to Jallow (2011) CBC carries the 

objective of enhancing the ability of a learner to do various things, to know and to learn. This 

curriculum is deemed appropriate for addressing the ever-changing needs of the society as well 

as the nation’s technological and socio-economic demands. While this is a noble idea, public 

primary schools have high enrolments necessitated by government implementation of Free 

Primary Education (UNICEF, 2009). 

Mauranaza, Mtshali, and Mukamanaza (2017) purport that developing world borrowed a 

leaf from developed nations in adopting CBC. The former has different circumstances or 

infrastructure from developed nations hence challenges in adopting the system into the third 

world situation. In Brazil, the issue of school toilets manifested as more than just availability. 

Coswosk, Silva Modena and Heller (2019) in their study argued that mere availability of toilets 

was not just enough in schools. The study revealed that there were insufficient toilets whose 

conditions were plugged, girls’ toilets were unclean and hardly provided healthy environment for 

menstrual hygiene management. 

In developing Africa, the situation was unreceptive. Review of literature on CBC for 

Zambian primary and secondary schools, Mulenga and Kabombwe (2019 citing MoGE 2013) 

posit that in Zambia, CBC development and implementation was revised dating back in 2013 and 

January 2014 respectively. The focus was on Early Childhood Education, grades one, five, eight 

and ten. Progress was noted in 2015 where other grades like two, six, nine, eleven and Adult 

Literacy subsequently followed. Grades three, seven and twelve curricula were implemented in 

2016 and finally grade four in 2017. For effective implementation, teacher-pupil ratio was 

prioritized and 98,000 teachers were in-serviced through cascade model across the country. Zulu 

(2015) observed that the 2013 aims of revising Zambian curriculum were informed by the need 

to produce self-motivated, life-long learners, confident and productive individuals, holistic, 

independent with values, skills and knowledge to empower them succeed in school and life.  

According to Badugela (2012) implementation of the National Curriculum Statement 

(NCS) in South Africa as formulated overburdened teachers whose knowledge and skills were 

irrelevant to the demands of the new curriculum. The NCS was a paradigm shift from content 

based teaching and learning to an outcome based in which teachers were inadequately prepared. 

The problems faced in implementation of NCS, included lack of in-service training required for 

teachers as the MOE instead involved higher education. The provision of necessary resources 
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and facilities to accommodate teachers and learners and full stakeholder participation was 

lacking hence difficult to understand how the curriculum would impact on them.  

Mosha (2012) defined CBC as a kind of education that seeks to develop in learners the 

ability to learn and perform activities to a prescribed way or standard. He contends that a 

curriculum that is competence-based consequently contains specific outcome statements that 

demonstrate the competencies to be achieved. Conversely, Tilya and Mafumiko (2010) outlined 

some challenges including teachers’ failure to implement due to lack of clarity on part of 

potential implementers. Similarly, tool writers were partially knowledgeable on the meaning of 

CBC and its learner-centered approach. The failure was occasioned by lack or inadequate 

teachers’ orientation and training, appropriate teaching and learning resources inadequacy of 

classrooms notwithstanding.  

In their study on community awareness for CBC with focus on parents of public 

secondary students in Arusha, Kya and Huang (2019) poked holes in duration of CBC training 

sessions in Tanzania.  Duration was described as too short and therefore ineffective to equip 

teachers with adequate knowledge and skills for implementation. They indicated that although 

head teachers and teachers were inducted in CBC learning and competency areas, learning takes 

place where teachers are effectively in methodologies and preparation of professional records. 

The level of teacher preparedness fell short of teachers’ expectations. 

According to Wanjau and Mwanda (2013) successful conduct of programs and activities 

depended mainly on availability of proper school infrastructure such as buildings, grounds, 

furniture and apparatus alongside equipment for imparting education. They argue that in an ideal 

school infrastructure program, buildings should be well planned, spacious, functionally and with 

real desirable architectural features. The ratio of toilets to children in preschools affected 

children in various ways. This included but not limited to ratio of toilet to children as 1:20 which 

was found inadequate since young children are poor at controlling their bladders and either do it 

outside or soil themselves. Learners spent more time queuing up to use single toilet available in 

schools hence wasting learning time.  

In Kenya, the roll out of CBC was faced with a myriad of challenges described by some 

stakeholders including Kenya National Union of Teachers (KNUT) as premature. Such 

challenges included but not limited to inadequate infrastructure, delayed distribution of teaching 

and learning materials. Parents were helpless as they couldn’t do textbook purchases since the 

materials were not yet available in bookshops. The high school enrolment caused congestion in 

classrooms making it hectic for teachers to meet the diversified learners’ needs. A survey by 

KNUT established that most schools had only one teacher trained in CBC with pupil enrolment 

at 40-79 per stream while PP1 to Grade three had more than one stream. Further, teachers trained 

in CBC perceived the training as inadequate given the duration of 2-3 days in a week instead of 

the required five days (Sossion, 2017).  

The MOE failed to follow international standards on curriculum reform and summative 

evaluation of strengths and weaknesses of the immediate 8.4.4 curriculum that would provide 

basis for an informed establishment of the CBC was ignored. The 8.4.4 curriculum underwent 

piloting for four years prior to roll out unlike CBC that was done when the program was already 

in place. The MOE did an internal audit and were in the process then to involve stakeholders for 
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purposes of putting structures such as enough trained teachers and right teaching and learning 

materials in place. Nonetheless the MOE official’s proposal to hold on was short-lived meaning 

roll out in 2019 simply masked the challenges pointed out (Sossion, 2017, The Standard Digital, 

21st May, 2019). Based on the foregoing, this study sought to establish challenges and strategies 

on implementation of CBC in public primary schools in Bungoma County, Kenya.  

 

Statement of the Problem  

Kenyan public primary schools are overstretched in terms of school infrastructure and teacher- 

pupil ratio. Kaptama Zone in Mt Elgon is regarded as a remote area where teachers find it 

punitive whenever posted to the Zone which is the cause of understaffing. Training of teachers in 

CBC methodologies has since been confined to lower grades 1-3 meaning understaffed schools 

were associated with inadequate trained teachers in CBC which frustrated effective 

implementation of the program. The high level of absenteeism among learners occasioned by 

parental perception towards CBC undermined the principle of school- parent partnership on their 

primary role of development and effective teaching-learning. Parents and the community at large 

appear out of touch with schools on CBC programs due to non-involvement in the roll out 

impacted on school development projects to augment school and learners needs. Some schools 

sit on forest land, a wildlife habitation, this has been the source of human-wildlife. Consequently, 

teaching-learning is sometimes affected. This study sought to establish strategies and challenges 

in the implementation of CBC program in public primary schools in Kaptama Zone, Mt Elgon 

Sub County. 

 

Materials and Methods 

This study was conducted in Kaptama zone, Mt Elgon Sub County, Bungoma County, Kenya. 

Kaptama zone had 21 public primary schools with 206 teachers, seven private primary schools 

and no college. This study adopted a descriptive research design. The study population 

comprised of a Curriculum Support Officer (CSO), 21 Head Teachers (HTs) and 206 teachers. 

Data was collected through interview with the CSO and HTs, self-administered questionnaire for 

teachers, observation and document analysis. Although John and Christensen, (2004) observed 

that quantitative and qualitative research methods are compatible and could be used in a single 

study, this study adopted qualitative method per se.  
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Results and Discussion 

 

Instruments Return Rate 

This study involved the area CSO, HTs and teachers as respondents and the instruments return 

rate was as in Table 1. 

 

Table 1: Interview and Questionnaire Return Rate 

 

Target category  

 

Target No. 

 

Return Rate  

 

Percentage (%) 

Curriculum Support Officers     1    1 100 

Head teachers   19   19 100 

Teachers 185 152   82.16 

Total  205 172   83.90 

     

Source: Field Survey, 2019 

 

Observation checklist, document analysis and interviews were used in all 19 (100%) schools. A 

total of 185 questionnaires were distributed to schools out of which 152 (82.16%) were filled and 

returned. Total return rate was 83.90% which was above 70% minimum which Berg (2004) 

describes as good.  

 

Respondents’ Levels of Training in CBC 

Respondents levels of training in CBC was as summarized in Table 4.2 

 

Table 2: Respondents’ Levels of Training in CBC 

 

Respondents level of training in 

CBC 

   CSO     HTs   Teachers   Total 

Level  f         %   f           %   f           %  f          % 

No training 00      00   3       16.00   11       7.00 14       8.00 

One day 00      00 10       53.00   27     18.00 37     22.00                

1-2 days 00      00  6        32.00   86     57.00 92     53.00 

3-4 days 00      00 00        00   28     18.00 28     16.00 

More than 5 days cumulative 1      100 00        00   00      00 1         1.00 

Total  1      100 19        100 152       100 172    100 

Source: Field Survey, 2019 

            

 The findings presented in Table 2 indicates that on average 8% of the respondents had no 

training in CBC, 22% trained for only one day, majority (53%) trained for 1-2 days, 16% trained 

for 3-4 days while only 1% trained for more than five days cumulatively. This implied the 

training was inadequate. 
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The Level of CBC Implementation in Public Primary Schools Kaptama Zone  

Teachers were asked to indicate their level of agreement on the level of CBC implementation in 

Kaptama Zone and their responses were as in Table 4.3. Most implemented aspects of CBC were 

pupil- book ratio at 1:1 with a (MR =4.67) followed by a desk shared among 1-3 pupils. The rest 

of the responses portrayed CBC implementation on average as low. 

 

Table 3: Teachers Responses on the Level of CBC Implementation in Kaptama Zone 

Level of CBC 

implementation (n=152) 

       SA 

f             % 

    A 

f         % 

     N 

f         % 

     D 

f         % 

    SD 

f             % firi 
MR 

Staff establishment is 

adequate 

00        00 00     00 00       00 33  21.71 119   78.29 185 1.22 

The pupil-book ratio is 

1:1 

112   73.68 29    19.08 11    7.24 00   00 00     00 709 4.67 

Classrooms are 

overcrowded 

  55   36.18 18    11.84 00    00 30  19.74  49     32.24 228 1.5 

A desk is shared by 1-3 

pupils 

62     40.79 32    21.05 00    00 17  11.18  41    26.97 530 3.49 

Classrooms are  of 

permanent buildings 

11     7.24 16   10.53 00    00 23  15.13 102   67.11 267 1.76 

School compound is 

adequately secured 

00   00  02     1.32 00    00 36  23.68 114   75.00 194 1.28 

All grade 1-4 teachers are 

trained in  CBC  

00    00 00     00 59  38.82 62  40.79   31   20.39 332 2.18 

Teachers integrate ICT in 

CBC lessons 

02    1.32 05     3.29 08    5.26 39  25.66   98   64.47 230 1.51 

Internet connectivity is 

reliable 

00     00 00      00 00   00 23  15.13 129   84.87 175 1.15 

All grade 1-4 teachers are 

ICT complaint  

00      00 04     2.63 60  39.47 39  25.66   49   32.24 323 2.13 

There is regular CBC 

monitoring in school 

02      1.32 03     1.97 31  20.39 69  45.39   47   30.92 300 1.97 

All roads are tarmacked 00      00 00        00 00       00 12    7.89 140   92.11 164 1.08 

Total      3637 23.93 

Average Mean Rating         1.99 

MR= Mean Rating, AMR= Average Mean Rating   

Source: Field Survey, 2019 

 

             Teachers’ responses on the level of CBC implementation as depicted in Table 3, 

Kaptama Zone was on overall with a depressing Average Mean Rating of (AMR=1.99). The 

other aspects that required implementation were all below average save for pupil- book ratio 

(MR=4.67) and use of desks where one was shared among 1-3 with (MR=3.49). This implied 

that CBC implementation in Kaptama Zone was low and unsatisfactory. Data collected through 
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observation and document analysis revealed that most of the class buildings were temporary, 

schools were unsecured and some classrooms congested. In addition, 3.95% of the schools had 

temporary buildings and poor internet connectivity affecting most parts of the zone. The CSO 

observed that on a scale of 1-5, implementation was described as good (MR=3.0), other 

challenges notwithstanding. The HTs on the other hand held the view although a lot more needed 

to be done, implementation was a process and on course.  

             While training is an important pre-requisite for curriculum implementation, not all grade 

1-4 teachers were trained in CBC methodologies. This was coupled with acute understaffing that 

was a hindrance to effective implementation of CBC.  This study resonates well Omondi, Akala 

and Njagi (2014) findings which revealed that 70% of teachers were not trained in CBC as part 

of the implementation process. The findings were however dissimilar to Ndambayaje (2018) 

paper where all teachers in Rwanda were trained in CBC methodologies in preparation for 

implementation. On teaching–learning material, the finding was divergent to the trio who 

established that there was an acute shortage of such material in Ukwala study area in Kenya. The 

road infrastructure underdevelopment impaired school accessibility when it comes to material 

distribution and monitoring. 
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Challenges faced in CBC Implementation in Kaptama Zone 

 Teachers were asked to indicate their level of agreement or disagreement on challenges faced in 

implementation of CBC in Kaptama Zone and their responses were as in Table 4. 

 

Table 4: Teachers Responses on Challenges Faced in CBC Implementation 

Challenges faced in CBC 

implementation (n=152) 

     SA       A      N      D     SD 

firi 

MR 

No  human-wildlife 

conflict 

04      2.63 04      2.63 02      1.32 33    21.71 109   71.71 217 1.43 

Accessible internet 

connectivity 

00         00 06      3.95 00         00 37    24.34 112   73.68 205 1.35 

Adequate staff 

establishment 

00         00 00         00 00         00 42    27.63         110   72.37 194 1.28 

Adequate stakeholder 

support for CBC 

11      7.24 12      7.89 00         00 55    36.18 74     48.68 287 1.89 

All grades 1-4 teachers 

are trained in CBC 

15      9.87 13      8.55 11      7.24 50    32.89 63     41.45 323 2.13 

Some school buildings 

are permanent 

43    28.29 56    36.84 00         00 26    17.11 27     17.76 518 3.41 

School land  has title 

deeds 

03      1.97 03      1.97 47    30.92 52    34.21 47     30.92 319 2.09 

Absenteeism is low 06      3.95 17  11.18 00         00 63    41.45 66     43.42 290 1.91 

Adequate  toilets for 

learners 

05      3.29 07      4.61 00         00 79    51.97 61     40.13 272 1.79 

Accessible clean water 72    47.37 48    31.58 00         00 11      7.24 21     13.82 584 3.84 

Total       3209 21.11 

Average Mean Rating       2.11 

Source: Field Survey, 2019  

 

               The teachers’ responses in Table 4 on average (AMR=2.11) depicts the implementation 

of CBC was below average due to associated challenges. It was however noted that through 

stakeholder support, some buildings were permanent (MR=3.41). From observation checklist 

data, it was noted that out of the 21 public primary schools in the study area, 29% of the schools 

located in the forest had temporary buildings. From interviews with HTs and document analysis 

data, schools sat on forest land without title deeds and locals freely grazed their animals on the 

said school grounds making the compounds insecure and risked eviction. For this reason, 

learners’ concentration was distracted, safety of school for teaching and learning was wanting 

besides the biting high mountain cold temperatures. 

               While access to clean water in such remote areas is uncommon, the school children 

were able to access clean water for drinking. This was supported by the Ministry of Health and 

Sanitation through the Life straw program which provides water cans for water purification. 

Accessibility to clean water minimized waterborne disease infections and learners remained 
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hydrated which improved on their concentration. This resonates with the Ministry of Health and 

Education (2019) training manual on the purpose of learners accessing clean water. The two 

aspects nonetheless were described as minimal challenges in the implementation of CBC. 

             Understaffing was the biggest challenge in the zone as demonstrated at a MR=1.28. Data 

obtained from HTs and CSO alongside document analysis, revealed that understaffing was a big 

problem and hindered effective CBC implementation. For instance, 29% of the schools had 

between 3-5 teachers against 60 plus learners in a class basically hurt the implementation.  As a 

result, most teachers though trained felt constraint in their duty to implement CBC. In agreement, 

Muthoka, Mulwa and Kamau (2017) study in Nguu, Makueni County, Kenya revealed that 

teacher shortage influenced curriculum implementation. 

              Occasionally, human-wildlife conflict was reported as affecting learning in insecure 

school compounds, with some semi-permanent buildings. This finding was described as one that 

was against the safety standards manual (MOE, 2008) which requires that schools should be 

properly demarcated, fenced and with secure gates. According to interview data, observation and 

document analysis, it was evident that the schools located in remote areas were less supervised as 

required because of poor road infrastructure. Besides, CSO submitted that lack of official 

transport and non-funding of CSOs, was a demotivation. This finding concurred with Ndabamaje 

(2018) observation that schools located in remote areas were not easily accessed due to the 

terrain hence harbored constant visits by area officers that consequently goes against 

performance contract. 

             Inadequate school toilets contributed to learners’ waste time queuing up for functional 

toilet use. With the rains, most schools were closed down and opened late because the latrines 

sunk or collapsed. In such scenario, it was not easy for teachers to keep on schedule as they 

implemented CBC. According to WHO, the pupil- toilet ratio should be 1:35 for boys and 1:25 

for girls, however the ratio in Kenya was 1:230 boys and 1:200 girls (The Standard, 20th June, 

2018). Although the pupil toilet ratio was already overstretched, a study in Bahia, Brazil revealed 

that having a toilet was not enough but the limitations in fulfilling human rights. There was the 

foul smell, insufficiency in maintenance and temporary structures that affected use (Coswosk, 

Silva, Modena & Heller, 2019).  

              In preferred pedagogies, integration of ICT to facilitate learning and bring reality to 

class, this study established that there was very poor internet connectivity making it nearly 

impossible to integrate. There was evidence of poor internet connectivity hence minimal or no 

ICT integration, a challenge that was beyond the teachers and schools control. Nonetheless, not 

all teachers in grades 1-4 were ICT savvy hence lack of self-efficacy in integration that 

ultimately led to resistance. Unlike implementation of CBC is rather demanding as Mulenga and 

Kabombwe (2019) indicated, it requires specialized teaching and learning resources, equipment 

and infrastructure. Lack or inadequacy of such requirements impact negatively on effective 

implementation as teachers are likely to switch back to teacher centered methodologies. 

Although the challenges range from external and internal school factors, they all have an impact 

on implementation of CBC in one way or another. Divergent to the current study, Omondi, Akala 

and Njagi (2014) study established that 70% of schools did not integrate films and videos due to 

an acute shortage of electricity in rural areas or cost and maintenance implications. 
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Teachers’ Responses on Strategies for Implementation of CBC  

           Teachers’ responses on strategies for implementation of CBC were as in Table 5. 

 

Table 5: Improving on Understaffing 

Strategy f   % 

Purposeful staffing 

Minimize transfers out of the sub 

county 

Re-routing of delocalized teachers 

Peer tutoring 

82 

36 

23 

11 

54.00 

24.00 

15.00 

  7.00 

Total 152 100.00 

                           Source: Field Survey, 2019 

 

              The Kenya Teachers Service Commission (TSC) a body charged with the responsibility 

of hiring and transfer of teachers among other roles has since the recent past been involved in 

transfer of HTs outside Home Counties. The exercise has been met with resistance even though 

TSC could hear of none. Table 4.5.1 however, portrays 54% of teachers’ view that purposeful 

staffing would lessen understaffing problem. Nevertheless, interviews and document analysis 

data outlined posting of more teachers to the zone would alleviate understaffing issue. It was 

further observed that interns and new postings should be purposely posted to curb teacher 

shortage. 

            The Mt Elgon Sub County and specifically Kaptama Zone is described as a remote area 

and teachers posted to the Zone term it punitive. Apart of the Zone sits on government forest 

land which is relatively remote. For this reason, most of the teachers in the Zone and by 

extension Sub County were locals and 24% of teachers indicated that transfers from the Zone 

should be minimized. This strategy strengthens the point on purposeful staffing especially of 

locals. Data from document analysis especially quality assurance and standards assessment 

reports, were in agreement that TSC should be advised to cease further transfer of teachers from 

the Sub County 

              Peer tutoring was cited by 7% of teachers as a strategy to improve on teacher shortage in 

CBC with regard to training. From some staff meeting minutes, teachers were reluctant to carry 

out peer tutoring describing it as another workload altogether. Instead, they suggested that either 

TSC trains more teachers or posts trained teachers in CBC to the area. In addressing challenges 

facing implementation of CBC in Rwanda, Ndambayaje (2018) asserted that instead, more future 

teachers were to be trained in CBC through teacher training colleges to fundamentally address 

teacher shortage. Muthoka, Mulwa and Kamau (2017) study on the other hand recommended 

that the government improves on teacher establishment per school through staff balancing to 

enhance curriculum implementation. 
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Table 6: Stakeholder Involvement 

Strategy  f % 

Stakeholder involvement to support CBC 112 74.00 

Reach out to  internet service providers   40 26.00 

Total 152 100.00 

                       Source:  Field Survey, 2019 

 

            Strategy to counter inadequate or reluctant stakeholder support included reaching out to 

parents through meetings to discuss their involvement to support the new curriculum. This was 

supported by data from interviews and document analysis indicating through meetings, parents 

are persuaded to understand their roles such as provision of physical facilities under the cost 

sharing policy. It is through such that construction of school latrines and permanent classrooms 

would help to support CBC implementation. Adequate latrines minimize time wastage among 

learners queuing up to use the facility while permanent classroom buildings provide conducive 

teaching and learning environment, storage of learning materials and safety. Parents might not be 

directly involved in CBC implementation but by addressing absenteeism that affect subject 

coverage, they are part of it. Politicians through various development vote heads and well-

wishers as stakeholders are approached to support the new curriculum through material and 

financial support to meet the school needs with regard to effective implementation. This finding 

associates with Cruz (2015) observation on stakeholders in curriculum implementation that it 

takes the whole village to educate a child.  

             The issue of land is emotive and schools sitting on government forest land could be 

addressed by local politicians and administration to settle schools on land they could obtain land 

title deed as required by the MOE. This could only be achieved by converging such stakeholders 

in a single area meeting that raises the issues affecting schools and especially CBC 

implementation. The approach brings in inter-ministerial bodies concerned with land title deeds 

such as National Lands Commission, Ministry of lands and physical planning and MOE (The 

Standard Digital, June 2019). The approach secures school land from potential land grabbers  

               While there was occasional human-wildlife conflict especially around schools 

bordering and in the forest, one of the strategies was to secure school compounds and keep 

wildlife within the forest. Document analysis data revealed that indeed there were rare cases of 

human-wildlife conflicts that posed a scare on the safety of the learners. Observation checklist 

data revealed that porous school compounds were inadequately secured. Further, stakeholders 

such as politicians, well-wishers and parents have a role to play in securing school compound 

through fencing in response to safety standards manual for schools (MOE, 2008). The schools 

sitting on forest land, should be allocated land to avoid fear of eviction and disruption from 

locals grazing on school compound. This strategy provides peace of mind as teachers’ endeavor 

to implement CBC in a conducive environment. This finding concurs with Kingi (2013) study in 

Gatundu North, Kenya that PTA roles among others is to source for funds and provide support 

like physical facilities and repairs. 

              Although Internet connectivity is an external challenge it affected implementation of 

CBC on integration in lessons. Respondents indicated that MOE should seek an alternative 
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service provider if ICT must be integrated in CBC lessons. This observation was in agreement 

with document analysis data on quality assurance and standards assessment reports which 

recommended an alternative in most schools to facilitate ICT integration. While Solar panels 

would do, the area receives rain in most parts of the year which hurts use of solar. The HTs 

recommended that service providers should be reached out on internet connectivity to sort out.  

           This study resonated with Kukali, (2013) findings where 59% of respondents indicated 

that ICT integration in management was influenced by poor internet connectivity in Bungoma 

South Sub County, Kenya. The relatively reliable service provider Safaricom was costly for most 

schools to afford. 

 

Conclusion  

Based on the findings, it was concluded that the level of CBC implementation in Kaptama Zone 

was below average due to acute understaffing, poor physical classrooms unconducive for 

learning. Strategies put in place including stakeholder involvement and TSC on understaffing 

was yet to yield fruit. Teachers were overstretched and physical facilities were inadequate 

besides insecure school compounds. 

 

Recommendation  
The study recommended that the TSC increases its budgetary allocation so as to hire and train 

more teachers in CBC and post more of them to the Kaptama Zone. A wide range of stakeholders 

should be involved in school matters to support infrastructural development and that MOE 

should provide support to schools located on government forest land obtain title deeds. 
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